Languages Socialization and Educational Problems 

Introduction

          One of the educational problems that have been focused upon in educational research in the past decade is the continued differential distribution of educational success. While the school system has become one of the main agencies for distributing opportunities for social mobility and job placement in the society, it has not been successful in equality involving members of all social groups. This lack of success goes against the basic tenet of mass education. While some research work has contracted purely on linguistic tasks and has been concerned with how linguistic can aid the classroom tasks, some researches have taken linguistic as a starting point from which to generalize to other behavior areas which takes the view that structural grammatical differences are the causes of learning problems.

Methodology
Four diverse areas were selected for investigation. These were where Hindi was taught to fifth graders as second language with concentration on two different schools a high and a low prestige school in Pathankot city and in adult literacy schools. The method was mainly ethnographic observation recorded in notebooks, with some tape recording of sections of a lesson.

 Objective     
       The aim of the research was to study the sociolinguistic context provided by schools and teachers for the acquisition of language skills. 

Results and Discussion

 One common finding has been the realization that formal education introduces the students to a new way of symbolizing experience whether that experience is in the student’s first language or a second language. Learning to read and write in a first language is as much of a move into a new pattern of symbols as the learning of a new language. The emphasis of the teaching is on what is for them a second language-oral language.
In the adult literacy class standard words are taught which vary from the local vernacular and the supervisory teacher uses the educated pronunciation which could not be repeated by the students and would never be used in their daily life by them. The students were shown a way of writing the words as first step in literacy. In the Hindi classes most boys acknowledged that they did not read books in Hindi nor used or speak it outside of the classroom setting. Although Hindi movies are a main source of Hindi experience, discussion of these did not take place in the classroom. All the observations point to the fact that in these settings the experience of language learning presents different symbols which the pupil learns to manipulate within a very specific classroom context.
This evidence points to a gap between the student’s languages experience in school and the everyday a situation of the home and peer culture.  It appears that the confounding of children’s language competence and cognitive performance with grammatical competence alone was challenged on a number of grounds. In the case of primary education the acquisition of literacy involves more than learning a writing system, matching sounds to written symbols, or learning to use a formalized set of grammatical rules. For a child particularly the act of language use involves intent to communicate which is based upon an underlying assumption about the need of relevance of the communication. Children are less willing than adults to accept the possibility of “social required” talk. This may be because they are still apprentices in communicative competence, but also because the relevance of talk as a special means of communicating, although one means among several, is still fresh for them from their early language learning years. Recent work in psycholinguistics of language acquisition has shown that competence is a more complex phenomenon than the acquisition of grammatical competence alone. 
One of the major problems in current educational practice is that there is a cultural lag between the evaluation of children’s ability, the methods of instruction, and the changing views of language development, Evaluation techniques do not yet incorporate this change of viewed on the use of standard language and disassociate the child’s test performance from the usual communicative context that may help the child to evaluate the task. Instead of relying upon usual communicative skills and working towards some verbal understanding of what the tester wants, the child many remain silent to figure out what is required as the right answer while knowing that he cannot rely upon his own experience for what would be appropriate. 

Conclusion
 The research has pointed to some of the problems that may arise for educational researches. The research paradigms taken from situations are essentially developed for use in monolingual societies where the ways of symbolizing social differences through speech may be related to different from those in a multi-lingual society. The experience of language and communication expertise within the school for pupils is also very different within multi-lingual situations. It could not be possible to describe the experience of even a lower class Indian child as linguistically deprived in a situation where most people are at least speakers of two or more languages.
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