International | ndexed & Refferred Research Journal, | SSN-2250-2599; Vol. |* ISSUE -1 Oct., 2012

Research Paper

Option For Educational FacilitiesFor Children
With Visual Impairment

* Satish Kumar

Generally, childrenwithvisua impairment aregrouped
under disabled or challenged children, who need to be
attended to with a separate focus perspective and ef-
forts. Realizing the importance of integrating these
childrenunder themainstream, effortshavebeenmade
under the centrally sponsored | ED programmeto edu-
cate such children, especially at the primary schools
through specially trained teachers in such schools.
Under this programme, the special teachers receive
special salary benefit and children receive books, uni-
forms, and allowances for medical, hostel, transport,
equipment etc.

TheUN-ESCAP Decadeof thedisabled (1993-
2002) indicated that the countriesin the region should
makeEducationforAll for disabled childrenareality by
2002, implyingthat all themember countriesincluding
India should achieve literacy rate on par with that of
non-disabled children by 2002. This target has still
remained a utopian dream. Efforts should be made to
provide secondary education to more number of chil-
dren with disabilities. Along with efforts to achieve
universalisation of elementary education by 2010 by
Sarva Shiksha Abhiyan (SSA), efforts are also being
made to universalize secondary education (CABE
CommitteeReport, June2005). The CABE committee
advocatesthe need for aparadigm shift in the concep-
tual design of secondary education and suggests four
guiding principles on which universal secondary edu-
cation canbebuilt. 'Universal access, being one of the
principles, suggests that solving the problem of pro-
viding access at the physical level alonefor the child
with disability or achild fromdeprived background or
agirl child without a change in the mind sets of the
classmates, teachers and the curriculum planners or
text book writers would be inadequate.

The school should be able to create a new
cultural ambienceand achildfriendly curriculum.An-
other principle related to equality and social justice
suggests that the school system will haveto strive for
six dimensionsof equality and social justicenamely; a)
gender, b) economicdisparity, c) socia i.e.;SCand ST,
d) cultural (including the issues of religious and lin-
guistic diversity, €) rural-urban. These need to be re-
flected in the curriculumto build up the self esteem of
each child so asto ensure that all children are ableto
complete secondary education. While discussing the

quality of secondary education, the CABE Report
suggests the need for paradigm shift in the
conceptualization of secondary education from mug-
ging up of afew content items or writing examination
to school asaholistic living experience, whereby it is
moreinclusivetoallowevery childtheright to exercise
his/her full potential and achieve excellence.

Adequate opportunity must be offered for
exercising varieties of intelligence expressed in the
concept of multipleintelligenceand unfolding thefull
potential in each child. The different types of intelli-
genceincludinglinguisticandverbal intelligence, logi-
cal - mathematical intelligence, spatia intelligence,
bodily kinaestheticor sportintelligence, intra-personal
intelligence and naturalist and environmental intelli-
gence need to be nurtured.

All the above thinking related to
universalisation of elementary educati on suggeststhat
disabled childrenarenot to bediscriminated fromnon-
disabled children. Both haveto betreated at par in all
walksof life. Thedisabled children are not charitable
objects but as productive members of the society as
non-disabled counterparts. A change in the approach
in education and inclusion of ‘disabled children'inthe
society should start from the primary level itself and
continue at the secondary level and beyond. Interna-
tional declarations on special education point out that
disabled children should beincludedingeneral educa
tion. Thegeneral educatorsshould beconcerned about
disabled children as much as specia educators. An
inclusive education means creating conducive learn-
ing environmentsfor all.

Focusing on visua impaired children, one
would like to examine the question 'whether they are
disabled at all'? The concept of disability isarelative
term. Itisacontext of agroup of memberswithrespect
toaspecificfactor. Anindividual inagroup canbecome
disabled on any factor but not disabled on some other
factor. Further, the concept of disability connotes a
negative note, whereasthe concept of ability connotes
a positive note. Again, the contextual factors in the
society makeoneindividual asdisabled non-disabled.
Hence, the same contextual factor/factors should be
adaptedto suittheneedsof theindividual to makehim/
her non disabled. If one examines the percentage of
dropout of children from normal school at the end of
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elementary stage and secondary stage which is about
50% and 60%. Such childrenwho drop out arethey not
disabled, if they come out with no minimum literacy,
numeracy and vocational skill? T hissituationemerges
when instruction and curriculum is not differentiated
according to the differential needs of children. When
theprinciple of 'Onesuit fitsall' isapplied, everybody
will bedisabled except for theonewhofitsintothesuit.
In other words, theinstruction, curriculum, examina-
tionsystem, theinfrastructural facilitiesetc.,inaschool
systemshould cater totheneedsof all typesof children
so that nobody is branded 'disabled’. This iswhat is
implied by ‘inclusive' education. Some of the adapta-
tions need to be more specially designed with visual
impaired children. It may not beappropriateto bracket
them as children with disability (physical and mental)
asmentioned in CABE committeereport.

Except the sensory handicap in visual, they
arenormal or more than normal than children without
such handicap. Because the methods of teaching, ex-
amination and instructional materials are al verbal
oriented and demand acquisition of lot of words by
childrenwithor without meaning, visual impaired chil-
dren find it difficult to adapt to the learning environ-
ment and opportunity created by the teacher along
with children without visual impairment. The visual
impaired children may not requireachangein the cur-
riculum, by they require adaptati onsin the methods of
presentations, display, content etc. that will enhance
learning.

Such approach helps children with visual
impairment as well as who have learning problems
without any visual impairment. May be more use of
non-verbal communication helpsboth childrenwithor
without visual impai rment. Suitablecommunicationand
instructional strategies communication and instruc-
tional strategies which promote the independence of
these children are required. Visual impaired children
find it difficult to communicate at the secondary level
dueto theabsence of auniformsignlanguage and also
dueto the limited vocabulary in the existing sign lan-
guage documents.

Arpan Vidyalaya, Rohtak has developed a
comprehensivesignlanguagedictionary covering 1,800
words and phrases (Mani, 2002). Such effortshelp in
providing these children with equal educational expe-
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rience. Oncethesechildrenareableto acquirethebasic
concepts through their minimum vocabulary and able
to learn independently employing information tech-
nology for the educational enrichment of these chil-
dren, goesalong way in reducing the gap between the
visua impairedandthenormal children. Oncethethresh-
oldisreached, they will beableto managetheir learning
themselves. This principle in teaching is in no way
different from that which need to be adapted for chil-
dren without any visual impairment because in the
present social and educational context with knowledge
explosion and technol ogical advancement the role of
the teacher is not information giver with verbalism
rather isfacilitator who promotesl|earning by creating
suitablelearningenvironment differentiated for differ-
ent types of learners. She/ heisamanager of learning
environment, allowing children to learn on their own
and construct knowledgefor themselves, asall of know
that itisthelearner who should participateinthelearn-
ing process which can only be induced by the teacher
from outside.

To conclude, some principles are suggested here:
*Visual impaired children areto be treated at par with
childrenwithout visual impairmentinall walksof life.
A new cultural ambience should becreated withchanged
mindset totreat all childrenalike.

*Differentiated instructional methods and materials
areto be provided for children with different learning
needs, thus ensuring equality and social justice.
*Thecurriculum should be child friendly and build up
the self esteem of each child.

* Adeguate opportunity should be provide for nurtur-
ing multiple intelligence, leading to unfolding of full
potential in each student.

*Theteacher should focus on information processing,
rather than information giving; play afacilitator'srole
in the classroom by providing suitable learning envi-
ronments to all types of children with different back-
ground and sensory capabilities, so as to make each
child construct hissher own learning in ajoyful child-
friendly situation.

*The four pillars of learning suggested by Interna-
tional Education Commission 1996 namely; learningto
know, learning to do, learning to live together and
learning to be should formthe bases of curriculumand
instruction.
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