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Inthevery Epilogue, the curriculumisbeing set asthe
Mantra to seek..... "an understanding of issues relat-
ing to children's|earning, the nature of knowledge and
the school as an institution. This approach to the
curriculum draws attention to the importance of the
school ethos and culture, the classroom practices of
teachers, learning sites outside the school, and learn-
ing resources, as much as to the dimensions of the
system that exert direct and indirect
influence....(NCF,2005)". Curriculumis most vital part
of teaching learning process. That iswhy thedevelopd
kepondevelopingitandthedevelopingfindit difficult
toregularly updateit.InIndian context , itsafter along
period of time that the curiculur changes are effected.
The curriculuminits own has a dynamic constitution
-onthe onesideitsrelated to the development and the
other sideisthefulfillment and theachi evement through
it. Infact, thereisnolineseparating thetwo. Curriculum
development is not an entity that stops before going
into classrooms and curriculum is not a package that
stops devel oping in the classrooms. It isa continuous
process of constructing and modifying. Indiaafter ot
of thetestingtimes, coulddeviseacurriculumwhich is
tobethereal lifelinefor thefuturesociety fulfillingthe
aspirationsbothinthemanifest orintheHidden manner.
India after its Independence , for about 47
yearsremained in the pursuance of the Tyler's Model
of the curriculum management as well as the
construction(NPE,1986). Asargued by Tyler (1949, p.
1): Therationale ... developed begins with identifying
four fundamental questions, which must be answered
in devel oping any curriculum and plan of instruction.
These are;
- "What educational purposes should the school seek
to attain?
- What educational experiences can be provided that
are likely to attain these purposes?
- How cantheseeducational experiencesbeeffectively
organised?
How canwe determinewhether the purposesare being
attained?"' This model itemises the four main compo-
nents of the curriculum: purposes, experiences, meth-
ods and evaluation. It isalogical and sequential ap-
proach, which showsthat curriculum planningisatask
of careful considerationand monitoring. The Whol e of
Indiafor the fifty years was toiling on it and the stu-

dentswere being prepared for the factory model man-
agement. It was heavily industrialised because it was
devised in response to the world of industrialisation
of the society, which is the process of harnessing in-
animate power to machines attended by workersin a
factory. Moreover the four components were very
similar totheManagement functionsof Drucker (1974):
planning, organising, leading and controlling. There-
semblance between the planning approach and the
managerial approachisno accident becausebothinsti-
tutional systems- the schools as well as the industry,
are embeddedinthesamesocial environmentand both
demand the same sort of manpower .

Thesocial changeand theschools:

The Indian society was showing much of
resilence to the change in the the eighties not because
that it had not the guts to change but the shift model
of the change was equally confusing. In the First half
of nineties, the Society of Indiastarted to show off its
resistance to the always and never ending Tyler
Model ,which was going on since the twentieth
century,making the students as well asthe teachersto
adopt to the new change. Asthe Society changed and
the work of teachers became more complicated and
demanding as per the new work culture. So, itsimpor-
tant to understand the context of the society and how
the changeswereincorporated in the education dueto
the changesin the society. Social changes can be seen
from different theoretical perspectives.

The social order approach (Parsons, 1966)
viewsthe socia system as working to maintain equi-
librium. According to this approach, schools aim to
maintain order and integration among the parts of so-
ciety. Theproblemwiththis said model isthat changes
can never be sudden but through the contradictions
and confrontations. Contrary tothesocial order model,
the conflict approach (Lenski, 1966; Turner, 1984) ar-
gues that change is inevitable and disruptive. Con-
flicts occur among different parties, based on social
class, economicinterest, religion, political beliefsand
so forth. The dominant group that holds power will
attempt to shape schoolsfor their owninterests. There
isalsoamorebalanced model (Postiglione& Lee, 1997),
which views change as an integral part of the system.
In other words, change can be disruptive or can help
schools adapt to different demands from society. But
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thelogicisthat changeis alwaysinevitableand always
present. It can emanate from different sources. Thus,
theschool systemrelieson feedback fromtheenviron-
ment around and hence adopts naturally. Our worldis
at such atime timethat when things are changing at
an unthinkable speed may be due to human or non
human factors. Theprocessof change originatesfrom
stresses both within and beyond the education sys-
tem. For instance, changesin popul ation sizeand com-
position, in pedagogy, in technologiesand in political
partieswill all produce stressto education. Education
is also affected by expectations of people about their
future. Hence, schools do not only respond to social
changes, but can act as a leading force for and of the
change. Thatiswhy, Cheung (1997, p. 127), 'oneimpli-
cation of such an argument is that major changes in
curriculum planning at the systemlevel should not be
seen merely as changesin methods of education. They
are, asit were, changesin the wider society trand ated
in changes within the educational system.'
Curriculumasacatalyst of theChange

Curriculum isavital part of education. Itis
constantly evolving and is the total 'stuff' students
take away from schools. The terms, curriculum and
curriculum devel opment, are problematic themselves
as they imply two well-defined stages - the stage of
development and the stage where the curriculum is
completed. Infact, thereis no line separating the two
concepts. It is a continuous process of constructing
and modifying.Various parties contribute to this pro-
cess, which include government, publishers,
parents, teachers and learners. This list is endless.
However, theeffect that each party exertsor influence
upon isdifferent in many of theways. Someare more
powerful than others, meaning that they caninfluence
the process at a greater extent or even control the
behaviour of other parties. Therefore, to comprehend
the process, we should not limit our study to the
curriculumstructureor curriculum contents, but should
be aware of the roles of different contributors and the
influences which are there upon And then to believe
that the curriculum is only to restricted to formal
course content,would not be only disastrous but in-
completetothesenseof education. Daniel (2001, p. 6)
proposesthat acurriculum encompassesthefollowing
components. programme and content, |earning objec-
tives, teaching and learning strategies, organisation
and administration, assessment methods, resources
including books, materials and equipment), learners
prior experience, language(s) and language use, the
relationshi p betweenteacher and learner, inter-institu-
tional rel ati onshi psand partici pation of different sectors
(e.0. communlty groups) internal and external to the

stitution. It iswh t

challenges involved in curriculum renewal in
contemporary social reality, this document draws
attention to certain specific problems that demand an
imaginativeresponse. Weexpect that it will strengthen
ongoing processes of reform, such as devolution of
decision making to teachers and elected local-level
bodies, whileit also identifies new areas for attention
such asthe need for plurality of textbooks and urgent
improvementintheexamination syste..(NCF,2005,chpt
1) Curriculum change is such a tool which is to be
fundamental for any corresponding changes in the
society. Bernstein (1975) maintains that the conse-
guences of social reproductions cannot account for
thewaysinwhich social relationshipsand identity are
reproduced. Researchers need to explore how the
society transforms itself and becomes the structural
components of curriculum so as to facilitate social
reproduction.

Thepresent context of 3Rsand itsfuture

The Indian education system did come up
nicely in making a successful campaign of the SSA
whereby the literacy rate in the country has got the
massive boost not only to strengthen the fundamen-
talsbut alsotoredeemitself for theRM SA. But weneed
to ask the question that do we still have the same
reguirement of samekind of the curriculum aswe had
in the industrilised society of the 20th century?,

Thecontext of curriculumhaschanged " Some
of thesetraditionstoday faceaseriousthreat frommarket
forces and the commodification of knowledge in the
context of theglobalisation of theeconomy. Thedevel-
opment of self-esteem and ethics, and the need to
cultivatechildren'screativity, must receiveprimacy. In
the context of afast-changing world and acompetitive
global context, itisimperativethat werespect children's
nativewisdomand imagination.(NCF,2005)" It doesn't
mean that the 3Rs are not fundamental to the system.
It isthe basic to our social economic aswell asfor the
newly launched RM SA. But asthe SSA and prior toit
other programs could secure 3Rsof Reading, Writing
and Arithmetic among the Indians, similarly, RMSA
should focus for the additional 2 Rs.

The2Rsof Responsibility and Relationship:

In the Indian context, its assumed that while
in the schools, the students have easy understanding
of 2Rs of Responsibility and the Relationship auto-
matically creeps into while attaining the 3Rs. Should
wecall it aHidden or thelatent curriculumbothfor the
teachers and the parents,because the definition of

.. the latent curriculum has been defined as the one
that no teacher explicitly teaches but that all students
learn. It isthat powerful part of the school culturethat
communicates to students the school’s attitudes
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the school views them as human beings (Banks, 2001
p. 23). Thisisthemost debated and confused issuethat
how school should visualise the students to be
responsible aswell as establishing the relationship of
the self with many of the other non human factors.
Precisely the same feelings have been projected by
NCF,2005,... "Forming and sustaining relationships
with the social world, with the natural world, and with
one's self, with emotional richness, sensitivity and
values. This gives meaning to life, providing it with
emotional content and purpose. Thisisalso the basis
for ethics and morality....It needs to be understood
that the many of the school going populationin India
till, belongsto the first generation , who haven't ever
understood these 2 Rs as an additional responsibility
besi desof |earning 3Rsbecausethese arethe out of the
box terms The Social Sciences and Humanities have
their own concepts, for example, community,
modernisation, culture, identity, and polity. Each of
these knowledge areas involves a special vocabulary,
concepts, theories, descriptions and methodologies.
Eachprovidesa'lens throughwhichto viewtheworld,
to understand, to engage, and to act in it and be per-
formed as per the expectations of the society.

These areas have devel oped, and continueto
grow in the subjects context as well asin the general
contexts which require a special need of the under-
standing to grasp its essence, and the contributions to
these concepts by the different ages and through the
contributions of people in the past, isreally an extra
hallengefor thefirst generation learnersto cometoits
complexity . So,avariety of intelligenceand forms of
knowing come into effect while learning these areas:
'formal modes' of explicit reasoning and articulation;
looking for and eval uating evidence; 'experiential’ and
tacit knowing through doing and undergoing the expe-
rience; coordinating and observing; and ‘practical’ en-
gagement, either by oneself or in coordination with
others in making or accomplishing something, in ad-
dressing problems and issues while charting a course
of action. Creativity and excellence areintegral to all
these forms of knowledge and knowing (NCF,2005).

That al of ittoexpect to happensmoothly for
all the first generation learners as it may happen with
the other generation of learners shall beajust fantasy
of making Indians as one of the most enlightened as
well asrelated to contextual and to the co existential
issues, which Mahatma Gandhi refers as "a resource
for socialising the child into atransformative vision of
society. Gandhi dreamt of an India in which every
individual discoversand realisesher or histalentsand
potential by workingwith otherstowardsrestructuring
the worId which continues to be characterised by

humanity and nature...." Can we still have wildest
thoughtsever even on these issueswhen we know that
the teachers who are to handle them for the futuristic
stake holders of India. The teachers as per NCF,2005,
"lack basic pedagogic skills (understanding where the
learner is, explaining, asking appropriatequestionsand,
an understanding of the processes of learning to read,
whichrange from bottom-up processessuch assyllable
recognition and letter-sound matching, to top-down
processesof whol e-word recognition and meaning mak-
ing fromtexts. They also often lack class-management
skills. They tend to focus on errors or hard spotsrather
than on imaginative input and articulation..."

Above to all of these considered opinions,
still wehavethe curriculumwhichisof the Modernist
erarather to be student centric. Although, NCF2005,
has been very forthcoming in bringing out the guide-
lineshow the practical shape of thecurriculumisto be
devised, yet most of the practitionersliketheteachers
and the principals either find it to be very difficult to
contextualize or simply shy away thereal concernsby
simply reading out the text for the content andwithout
the contexts. The study conducted in this regard by
theauthor inthe Rural schoolsof Jammu and Kashmir
regions pointsto thisgraveirregul arity inthe transac-
tion at the secondary levels and most of the stake
holderslikethe teachersandthe principals,lack com-
plete understanding of the Ethical, Historical and the
environmental validities mentioned in the NCF. The
peace Education , in Kashmir, is being read as the
misnomer because most of the stakehol dersdon't con-
strue the meaning of the peace , when the violence is
taking place everyday in the minds and physique of
theirs and almost every stakeholder directly or indi-
rectly isbereft of it. The construct of the peace has|ot
to do with the responsible as well as the relationship
domains of these stakeholders with the total context
of the school as well as in the home. It entails the
acceptance of multiple views on social issues and a
commitment todemocraticformsof interaction. Thisis
important inview of themultiplecontextsinwhich our
schoolsfunction. A critical framework hel pschildrento
see social issues from different perspectives and un-
derstand how such issues are connected to their lives.
For instance, understanding of democracy asaway of
life can be chartered through a path where children
reflect on how they regard others (e.g. friends,
neighbours, the opposite sex, elders, etc.), how they
makechoices(e.g. activities, play, friends, career, etc.),
and how they cultivate the ability to make decisions.
Likewise, issuesrelated to humanrights, caste, religion
and gender canbecritically reflected onby childrenin
order to see how these issues are connected to their
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of inequalities become compounded and are perpetu-
ated.

Are we demanding too much? It seems that when we
aretalking of the above contextsof bringing or includ-
ing the extra2 Rs, it seems asif we are getting quite
optimistic of our educational goals which don't have
any strategies. These are the related issues in the
pedagogy but the role of the teachers and the curricu-
lum development as well as its transaction at the
society aswell asontheindividual level becomestoo
centric that there is always sidetracks to tread on
rather than to take head on. Our teachers either due
to lack of training or of the interest in the profession
, inthe conducted study, would never step out an inch
extra of their known brief, which has been handed to
them since centuries by generation of generations .
As such many of the fundamentals which the teach-
erstak about alatent or Hidden curriculum to have
transacted with the students remains deep embedded
either at the school level or at the planning level
because the strategies and practicalities do lack
coherance

Should we not look at the practices of others?
China, a strong emerging economy in its own rights
,plans the curriculum on the theory as well as on the
practical lines. Canweafford to seek somesuugestions
out of the a neighbouring country.The author be-
lieves that all the above contexts of the Indian cur-
riculum could also be devised on the format of the
Chinese experience. The integrated practical activity
will serve five goals for students: (1) Acquiring rich
and positive personal experience through fieldwork;
(2) Cultivating an all-round understanding of the in-
herent relationship between nature, society and one-
self, and fostering a love for nature, and a sense of
responsibility for the society and oneself; (3) Devel-
oping attitudes and abilities to discover problems in
one's life and to address them independently; (4)
Developing practical skills and abilities in compre-
hensive knowledge application and innovation of the
mind; and (5) Cultivating useful personal qualities,
such as collaboration, communication and positive
ambition (Guo, 2001). Research-oriented studies,
community service and hands-on work experience are
the three forms of integrated practical activity which
Indian educational plannersand policy makers should

strongly advocate to be the reality in the classrooms.
Moreover, thecurriculumdeve opment experts
are no longer the chief designers of school based
courses. Other people - teachers, skilled farmers and
workers, cultural personalities and even students - are
playingagreater roleinthisfield equally. Thisdiversity
of participants means that big strides have been made
ineducational democratisationregardingtheprinciples
for the choice of forma education contents and the
organizational approachestoit. It alsoenablespeopleto
transcend "subj ect-centredness' for abetter understand-
ing of formal education. Thepolicy to facilitate the de-
velopment of locally- and school-based courses has
drawnawarmresponsefromacrossthecountry. Locali-
ties have come up with vast numbers of courses that
reflect local history, culture and economy. It isan ap-
proach which offers support for the fuller use by the
school of the resources of the society, students, and
China'scultural institutions; itisanapproach which can
support the needs of students through a curriculum
developed mainly by teachers who know and under-
stand their studentswell; and, finally, it isan approach
to school development which can make it possible for
students to become masters of their own learning.
Indiain context of 2Rs:
What should be the strategy to tackle the issue of
additional 2Rswhichmost of our policy makersaswell
asthe curriculum devising bodies and expertsbelieve
all iswell asitsnot the priority and secondly, itsbeing
taken care in the form, of the latent curriculum? The
message needsto beloud and clear that itsmost appro-
priatewhentheeducational policy and plannersshould
really come out with the waivers of decentralizing the
curriculum control so that the teachers may adopt the
best possible ways and the strategies to work upon
these contextualized issues of 3 Rs. In this scenario,
the ethicswould be taught asright or wrong theimpo-
sition of do's and don'ts. Rather it calls for devising
means and ways of helping children learn to make
choicesand decidewhat isright, what i skind, and what
isbest for thecommongood, keepinginviewthebroader
implications for personal and social values. Indian
societyisgoingto bediversekindinwhichtheDisabili-
tiesaswell HIVsmay co exist and the values and the
ethics areto be locally determined rather to be out of
text book as a solution, what is not now in practice.

* Associate Professor of Education, University of Jammu,Jammu.
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