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ABSTRACT
In any classroom, pupilswill be drawn together for many purposes and we can

refer to such within classroom contexts as'groupings . The teacher often createsthese, and the way that
theyareset up, andhowtheyareusedfor particular learning purposes. | f therel ationshipsbetween grouping
size, interaction type and learning tasksin groupsare planned strategically then learning experienceswill
be more effective. However, research suggests that the relationships between these elements are often
unplanned andthe'social pedagogic' potential of classroom learningisthereforeunrealised. I n thispaper
we explore the notion of social pedagogy in relation to group work. It isargued that research and theory
relevant to group work in classroomsis limited, and that a new approach, sensitive to group work under
everyday classroom conditions is required. This paper identifies key features of a social pedagogy of
classroom group work, which can inform effective group work in classrooms. It also describes the back-
ground to a current large scale UK project which has been set up to design with teachers a programme of

College of

high quality group work in classrooms at both primary and secondary phases.
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1. Thecasefor group work
At thefirst Annual Conference
of theUK ESRCfunded Teachingand L earning
Research Programme, therewasan addressby
aninvited Americanspeaker-Lauren Resnick.
She proposed an approach to pedagogy that
shehopedwould act asthebasi sof anew drive
ineducational reformintheUSA, andwhich
wouldhel prai sethecognitivecompetenceand
educational achievement of thel east education-
alyadvantagedchildren(Resnick,2000). Draw-
ingonnow well-established approachesinpsy-
chology, sheidentified two corefeaturesof a
new pedagogy. Thefirst sheca led'knowledge-
based congtructivism'-addiberateoxymoronthat
wasmeant to capturethenow well understood
interpretive, inferentia basisof learning, aswell
astheresponghility of aneducationa systemto
providelearnerswithhighquality materia from
whichthey canconstruct.
The second corecomponent of anew
approach to pedagogy drawsonsocial devel-

opmenta andmotivationa theoryandiscaledby
Resnick'effort-basedlearning'. Shearguesthat it
isimportantnottosociaiselearnersintoinhibiting
viewsof theirownlearningandintelligence. Draw-
ing on ideas by Carol Dweck, shearguesitis
importantfor learnersto adopt an'incremental’
notan 'entity' theory of their ownintelligence, and
itisimportant for learnersto acquirerobust and
enduring'habitsof mind'that assumeeffortand
application are important in learning.
1.1.Whatisgroupwork?

It should be clear that thereismoreto
groupwork thansitting studentsingroupsand
askingthemtowork together. Theremay betalk
between pupilsof coursebutthiscanbere aively
low level and not about thework in hand, and
rarelyinserviceof ajointactivity. By groupwork
wemean pupilsworkingtogether asagroup or
team.

Theteacher may beinvolvedat various
stagesbut theparticul ar featureof groupwork-
perhapsitsdefiningcharacteristic-isthat thebal -
anceof ownershipand control of thework shifts
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towardthepupil sthemsalves. Groupwork should
involvechildrenasco-learners(Zgac& Hartup,
1997), not just one pupil helping another. We
haveaninclusiveview of groupwork-andwould
includewhat is sometimes calledcooperative
group work-but see the group basisfor class-
room|earningextendingbeyondthisparticul ar
approach.

Whereascooperativegroupwork isof-
tenassoci atedwith particularly structuredgroups,
often with aheterogeneous mixtureof ability,
gender andethnicity, andparticularlearningtasks,
pupilsmay, duringtheir everyday classroomac-
tivities, beaskedtoundertakegroupwork for a
variety of tasksandinavariety of groupings.

For group work to beeffective, pupils
andteachersmust beadaptabletonormal class-
roomconditions, whichwill involveaclassroom
popul ated by many other children.

2. Background: Thecurrent place of
group work in UK schools

2.1.Policy on groups

Weonly comment hereon policy regarding UK
school sthoughitisour experiencethat thegen-
eral situationissimilarinmany other countries.
Theoverridingconclusionisthat groupwork as
just defined hasavery minor roleingovernment
policy. Recentgovernmentlegidationandadvice,
e.g., onliteracy andnumeracy strategies, andon
science at KS3 (11-14 years), rarely mention
group work. Importantly, when groupwork is
mentioned, e.g.,inthesuggested format for the
'literacy hour'inprimary schools, itisineffecta
teacher or adult led context, littledifferent peda-
gogicalyfromwholeclassteaching, orindividua
work when seatedingroups.

A central tenet of thispaper isthat group
work doesnot havetheplaceit deservesinthe
schooal curriculum. A connected pointisthat de-
bateand policy ongroupingisnot yetinformed
by good empirical research. Research to date
doesnot providesufficientinformationto help

teachersapply such strategieseffectively within
normal classroom contexts.

2.2. Thecurrent state of group work
in UK schools

Accountsof theuseof groupsinprimary
classrooms, particularly in the UK (Bennett,
Desforges, Cockburn, & Wilkinson, 1984;
Blatchford, Kutnick, & Baines, 1999; Galton,
Simon, & Croll, 1980; Galton, Hargreaves,
ComberWall, & Pell, 1999; Kutnick & Rogers,
1994), demonstratethat thereislittlestrategic
planning of pupil groupinginprimary schools,
andthatitisviewed by many teachersasprob-
lematic.

Inanoftenquotedfinding, Galtonetal.
(1980), showedthat withinthemajority of pri-
mary classroomschildrensitingroupsbut rarely
interactandwork asgroups. Instead, pupilswork
individualy or asawholeclass. Whensittingto-
gether inanenvironment that doesnot support
productivegroupwork, pupilscanbedrawnoff-
task by social talk. Furthermore, areplication
study two decades |later showed only a slight
decreaseinpupil socid interactioninfavour of
task rel ated exchangeswithingroups.

Eventhen, thesetask-focusedinterac-
tionsbetweenpupilsmainlyinvolvedexchanging
informationrather thandiscussingideas(Gdton
eta 1999).

3. Experimental research on the
effectiveness of working in groups
Experimental research ontheeffective-
nessof within-classgroupi ngshasdemonstrated
positive, abeitmodest, effectson pupil achieve-
ment, better attitudes(particularlyinmulti-cul-
turd settings) andimprovedsocid climatewithin
classrooms(Johnson& Johnson, 1987; Pepitone,
1980; Savin, 1990). Thisresearchismainlybased
onsmall groups, predominantly explorestheef-
fectsof ahighly structured co-operativeframe-
work, experimentally restructuresclassesinto
grouped (or non-grouped) situations, and typi-
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cally provides a specific mandatory training
programmefor teachersinthemanagement of
co-operativegroups. Many of thesestudieshave
been evaluated in meta-analytic and other re-
views(Kulik & Kulik, 1992; Louet al., 1996;
Slavin, 1987).

These reviews demonstrate that with
trainingand supportteachersusingsmall groups
canenhancecertainformsof pupil learning.

4. Theor etical approachesto learning
and classroom settings

Overthelast century, researchersinthe
psychological tradition, fromBaldwin (1897)
throughtoVygotsky (1978) andincludingearlier
writingsof Rogoff (1928) and Plaget (1959), have
underlinedtheimportanceof i nteraction between
socid, affectiveand cognitivestatesindevel op-
mentandlearningandhavethusprovidedatheo-
retical rationalefor theuseof groupingsinin-
structional settings. Theseideashavepromoted
theview that children'sthinkingisafunction of
prior knowledgeandtheindividua'scapacity to
learnwithhe pfromeither adultsor peers(Rogoff,
1990; Wood, 1998) and, asaresult, led to an
emphasisonthebenefitsof peer tutoring, col-
|aborativeand cooperativel earningfor cognitive
development (c.f. Damon& Phelps, 1989;Light
& Perret-Clermont, 1991). Therearealso as-
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pectsof association, reinforcement and practice
in instructional learning tasks (as defined by
Norman, 1978; and elaborated by Edwards,
1994) that haveimplicationsfor rel ationships
betweenteachersandpupilsandlearninginclass-
rooms.

Conclusions

We started this paper by citing
Resnick'sbelief intwo mainfeaturesof anew
pedagogy for theclassroom-'knowl edge based
constructivism' and'effort basedlearning'. We
havesuggestedthat athirdfeaturethat could be
added. We have argued that thereisaneed to
recogni setheclassroom contextual featuresthat
caninfluencelearningandbehaviourinschools,
and, more specifically, we haveargued for the
benefitsof groupwork. It isnot suggested that
groupwork shouldreplaceother contextsof learn-
ing; clearly thereisplacefor teacher instruction
andindividua work. Ratherwebdievethat group
contextsfor learningareeduceationdly significant
but neglected. Highquality groupworkisaclass-
roomcontextual featurethat canaid'knowledge
based constructivism'and'effort basedlearning'.
We have suggested that thereisaneed to con-
struct asocial pedagogy that can underpinthe
devel opment of use of group work in schools,
andinthispaper we haveset out aframework,
whichisbeingusedinthedesignof aninterven-
tioncurrently beingeval uated.
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